	Class 3: Cycle A: Autumn 
Subject: History Unit: The Victorian Era

Add diseases
Add Queen Victoria 


	
	Week 1 
	Week 2 
	Week 3 
	Week 4 
	Week 5 
	Week 6 

	National Curriculum 
	· Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across the periods they study. 
· They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. 
· They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference, and significance. 
· They should construct informed responses that involve thoughtful selection and organisation of relevant historical information.
· They should understand how our knowledge of the past is constructed from a range of sources.

	Learning Objective 
	I know how to place the study on a timeline in relation to other studies and use relevant dates and terms.



	I know how to make connections and contrast trends over time to learn about the famous inventions of the Victorians.
	I know how to devise historically valid questions about change, cause, similarity and difference, and significance to learn about the Industrial Revolution.
	I know how to use a range of sources to understand about the importance of Victorian Railways.
	I know how to construct informed responses that involve thoughtful selection and organisation of relevant historical information about what life was like for working Victorian children.
	I know how to use a range of sources to understand about what life was like in Victorian schools.

	Revisit and Review
	Name all the time periods you have studied.
	True / false: using statements from previous lesson.
	Cloze Passage: using previous 2 lessons 
	Explain the difference between primary and secondary sources.
	Look at the pictures linked to LO – what do they tell you?
	Look at the pictures linked to LO – what do they tell you?

	Key skills- how to achieve the LO 
(substantive knowledge)
	Victoria was born at Kensington Palace, London, on 24 May 1819.

 She was the only daughter of Edward, Duke of Kent, fourth son of George III. Her father died shortly after her birth and she became heir to the throne.

Her marriage to Prince Albert produced nine children between 1840 and 1857. 

Most of her children married into other Royal families of Europe.

	Louis Daguerre invented photographs. 

Elias Howe invented the sewing machine.

Samual Morse invented the Morse Code.

The Railway Network was invented in the 1800s.

Alexander Graham Bell invented the telephone.

Wilhelm Conrad Röntgen invented the X-Ray.


	The Industrial Revolution took place in Britain from the late 1700s to the late 1800s. 

It is called the Industrial Revolution because it is when most people stopped farming and started working in factories. 

James Watt perfected the design of the steam engine – a machine engine which used coal as fuel.

People started to build more canals, roads and railways.

Lots of people moved to towns to work in the factories.
	In Victorian times, Britain’s railway network grew rapidly.

£3 billion was spent on building the railways from 1845 to 1900. 

In 1870, 423 million passengers travelled on 16,000 miles of track, and by the end of Queen Victoria’s reign over 1100 million passengers were using trains.

	In 1837, at the beginning of Queen Victoria’s reign, only wealthy or privileged children could afford to go to school.

Poor children, even as young as four years old, had to work to help support their families.  

There were no laws to protect working children.

Children did various kinds of jobs and many were unsafe, poorly paid and damaging to their health.
They included:
· chimney sweeps
· domestic servants
· mill workers
· factory workers
· farm hands
· working in coal mines


	In England, schools were not free until 1891. Until then, children had to pay to go to school.


Children from rich families were often educated at home until they were 10 years old. Boys were then sent to Public schools like Eton or Harrow. However, very few schools had availability for girls. Rich girls were usually educated at home.

Eventually, in 1880, a law was made to make sure every child in Britain between the ages of 5 and 10 went to school.


	Key skills- how to achieve the LO 
(disciplinary knowledge)
	
	
	A historically valid question is a good question that helps us learn and understand the past.
It can be answered by looking at evidence, like pictures, objects, books, or letters from history.
	A primary source is something that was made or written at the time of an event.

A secondary source is something that was made after the event.
It uses primary sources to help explain or describe the past.
	
	A primary source is something that was made or written at the time of an event.

A secondary source is something that was made after the event.
It uses primary sources to help explain or describe the past.

	Key vocabulary
	Chronology 
Time Period
Timeline
Relevant
Victorian Era

	Connections
Contrasts 
Trends
Inventions

	Historically valid questions
Change
Cause
Similarity 
Difference
Significance
Industrial Revolution 
Steam engine
Fuel

	Primary Source
Secondary Source
Reliable
Railway Network
Reign 

	Informed responses
Thoughtful selections
Relevant historical information
Wealthy 
Privileged 
Unsafe
Poorly paid
Domestic servants 
Mill workers
Law
Protection
	Primary Source
Secondary Source
Reliable
 
Educated
Public Schools



In the event of a 7-week term- use the final week for post unit assessment of topic and pre-learning for upcoming term.


	Class 3: Cycle A: Spring 2
Subject: History Unit: Ancient Greece


	
	Week 1 
	Week 2 
	Week 3 
	Week 4 
	Week 5 
	Week 6 

	National Curriculum 
Year 6 Milestone
	· Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across the periods they study. 
· They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. 
· They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference, and significance. 
· They should construct informed responses that involve thoughtful selection and organisation of relevant historical information.
· They should understand how our knowledge of the past is constructed from a range of sources.

	Year 5 Milestone
	· Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing a narrative within and across the periods they study. 
· They should note contrasts and trends over time and develop the appropriate use of historical terms. 
· They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference.
· They should construct informed responses that involve selection and organisation of relevant historical information.
· They should understand how our knowledge of the past is constructed from sources.

	Learning Objective
	I know how to place the Ancient Greeks time period on a timeline in relation to other studies.

	I know how to use primary and secondary resources to find out more about who the Greeks were.

	I know how to use primary and secondary sources to examine how the Greek Empire grew.

	I know how to use primary and secondary sources to examine Greek way of life and their achievements in the Western World.

	I know how to compare and contrast between life in ancient Athens and life in ancient Sparta.

	I know how to make comparisons between the Ancient Greek Olympics and the Olympics now.


	Revisit and Review
	Name all the time periods you have studied.
	Sort the sources into primary and secondary sources.
	Look at the photos linked to LO – what do they tell you?
	Cloze passages linked to previous 2 lessons. 
	Recall it: name 2 main achievements of the Greeks.
	What do you know about the Olympics?

	Key skills- how to achieve the LO 
(substantive knowledge)
	 Ancient Athens is where democracy began in around 508 BC.


	Ancient Greece was not a country. It was made up of city states. 

The ancient Greeks believed in many different gods and goddesses. Each god/goddess represented a certain aspect of humanity and each was responsible for certain parts of life too.


	There were many enslaved people in ancient Greece. 

They made many objects and goods to be sold.

Independent city states existed for most of the ancient Greek period. However, towards the end of this period, King Philip II of Macedonia ruled over all of ancient Greece. Following his death, his son, Alexander the Great, took over the empire along with other lands that he conquered. After Alexander the Great died, the Romans slowly took over parts of the empire.
	There were many enslaved people in ancient Greece. 

They made many objects and goods to be sold.

Ancient Athens is where democracy began in around 508 BC. Listening to the opinions of other people and debating issues was an important part of this system. After debating issues, the ancient Athenians would vote. At that time, the only people allowed to take part in democracy were adult males who were citizens of Athens. The legacy of democracy still exists today in many parts of the world.

	Ancient Athens is where democracy began in around 508 BC.

The Spartans were known for their strong army and ability to fight. In childhood, boys were trained to be warriors. Girls were taught academic subjects and how to fight. The Athenians were known for their cultural developments and learning. Girls did not go to school but many were taught how to look after the home and family.

	The Olympics were first held in ancient Greece in 776 BC. This is one of the legacies of ancient Greece.

Events included boxing, wrestling, running and chariot racing. Women were not allowed to compete in the Olympics. This was because ancient Greek women were not treated as equals to men and had fewer freedoms.


	Key skills- how to achieve the LO 
(disciplinary knowledge)
	A timeline is a list or drawing that shows important events in the order they happened, from the past to the present.

Chronological order means putting events in the order they happened, from first to last.
	A primary source is something that was made or written at the time of an event.

A secondary source is something that was made after the event.
It uses primary sources to help explain or describe the past.
	A primary source is something that was made or written at the time of an event.

A secondary source is something that was made after the event.
It uses primary sources to help explain or describe the past.
	A primary source is something that was made or written at the time of an event.

A secondary source is something that was made after the event.
It uses primary sources to help explain or describe the past.
	
	

	Key vocabulary

	Chronology 
Time Period
Timeline
Ancient Civilisation 

	Primary Source
Secondary Source
Reliable 
Ancient Civilisation 

	Primary Source
Secondary Source
Reliable
City States
Empire
Legacies 

	Primary Source
Secondary Source
Reliable
Western World
Achievements 
Democracy 

	Compare 
Contrast 
 
Ancient Athens 
Ancient Sparta
Empire
Myth
	Comparisons
 
Olympics 
Legacies



	Class 3: Cycle B: Autumn 1
Subject: History Unit: World War 2


	
	Week 1 
	Week 2 
	Week 3 
	Week 4 
	Week 5 
	Week 6 

	National Curriculum 
	· Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across the periods they study. 
· They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. 
· They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference, and significance. 
· They should construct informed responses that involve thoughtful selection and organisation of relevant historical information.
· They should understand how our knowledge of the past is constructed from a range of sources.

	Year 5 Milestone
	· Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing a narrative within and across the periods they study. 
· They should note contrasts and trends over time and develop the appropriate use of historical terms. 
· They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference.
· They should construct informed responses that involve selection and organisation of relevant historical information.
· They should understand how our knowledge of the past is constructed from sources.

	Learning Objective
	I know how to place the study on a timeline in relation to other studies and use relevant dates and terms.

	To explore secondary sources to help me explain why World War II began and order events from early World War II on a timeline.

	To know how to use primary and secondary sources to find out what life was like for children during World War 2. (Evacuation)
	To know how to construct an informed response about what life was like for children during World War 2. (Evacuation)
	To know how to use historical terms when describing how people’s diets during  War II.

	To know how to select relevant historical information to find out about women’s wartime jobs and describe what they entailed in detail.


	Revisit and Review 
	Name all the time periods you have studied.
	Sort the sources into primary and secondary sources.
	Look at the photos linked to LO – what do they tell you?
	Read 2 informed responses – what do they tell you? Which is the most effective at informing? 
	How do you think diets were affected?
	Look at photos of women at work – what do these tell you?

	Key Knowledge: how to achieve the LO 
(substantive knowledge)
	1939: Germany invades Poland, marking the start of World War II.

1945: The war ends in Europe in May, and in September, Japan surrenders after the atomic bombings of Hiroshima and Nagasaki.


	1939: Germany invades Poland, marking the start of World War II.

1940: The Battle of Britain takes place, where the Royal Air Force defends the UK from German air attacks.

1941: The United States enters the war after the attack on Pearl Harbor by Japan.


1944: D-Day occurs, when Allied forces launch a huge invasion of German-occupied France.

1945: The war ends in Europe in May, and in September, Japan surrenders after the atomic bombings of Hiroshima and Nagasaki.

	Children in cities like London faced air raids. This meant they had to go to air raid shelters to stay safe when enemy planes bombed the area. Some children were even evacuated from cities to spend time in the countryside where it was safer.

Schools had to change how they worked. Many teachers and students had left for the war, so some schools had fewer teachers and bigger classes. Lessons often included learning about how to stay safe during a war.

Children played outdoor games such as "Hide and Seek" and "Hopscotch" in their gardens or streets. Many played with new toys made from materials available at the time, like homemade dolls or toys from cardboard.
	Children in cities like London faced air raids. This meant they had to go to air raid shelters to stay safe when enemy planes bombed the area. Some children were even evacuated from cities to spend time in the countryside where it was safer.

Schools had to change how they worked. Many teachers and students had left for the war, so some schools had fewer teachers and bigger classes. Lessons often included learning about how to stay safe during a war.

Children played outdoor games such as "Hide and Seek" and "Hopscotch" in their gardens or streets. Many played with new toys made from materials available at the time, like homemade dolls or toys from cardboard.
	The government introduced rationing. This means that people could only buy a limited amount of certain foods each week. 

Everyone got a special book called a ration book. This book had coupons that they used to get food.

Families had to be resourceful and make the best out of the food they had. They often swapped ration coupons with neighbours to get different foods. This meant lots of cooperation within the community!
	When World War II began in 1939, many men left their jobs to join the army and fight for their country. This created a shortage of workers in various industries. To keep the country running, women stepped up to fill these important roles and help the war effort.

Many women worked in factories, producing weapons, tanks, and aircraft

Women also served as nurses and helped care for wounded soldiers, both at home and close to the front lines.

With many men in the army, women took to the fields to grow food. They worked on farms, planting and harvesting crops, ensuring that everyone had enough to eat. 

Women worked as bus drivers, conductors, and in the offices of transport companies. 

The roles women played during World War II changed their status in society and showed everyone that women could do the same jobs as men. This was the beginning of a new understanding about women’s capabilities, which continued even after the war ended.

	Key Knowledge: how to achieve the LO 
(Disciplinary knowledge)
	A timeline is a list or drawing that shows important events in the order they happened, from the past to the present.

Chronological order means putting events in the order they happened, from first to last.
	A primary source is something that was made or written at the time of an event.

A secondary source is something that was made after the event.
It uses primary sources to help explain or describe the past.
	A primary source is something that was made or written at the time of an event.

A secondary source is something that was made after the event.
It uses primary sources to help explain or describe the past.
	
	
	

	Key vocabulary

	Timeline 
Chronology
Relevant Dates
	Invade 
Battle of Britain
D-Day
Attack 
Europe 
Secondary Source
Primary Source
	Evacuation 
Countryside
Primary Source
Secondary Source
	Evacuation 
Countryside
Air Raid
Primary Source
Secondary Source

	Diet
Rationing 
Ration Book
Families
Community
Historical Terms
	Women 
Wounded
Drivers
Conductors
Farmers 
Historical Information 



	Class 3: Cycle B: Autumn 2
Subject: History Unit: Windrush


	
	Week 1 
	Week 2 
	Week 3 
	Week 4 
	Week 5 
	Week 6 

	National Curriculum 
	· Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across the periods they study. 
· They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. 
· They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference, and significance. 
· They should construct informed responses that involve thoughtful selection and organisation of relevant historical information.
· They should understand how our knowledge of the past is constructed from a range of sources.

	Year 5 Milestone
	· Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing a narrative within and across the periods they study. 
· They should note contrasts and trends over time and develop the appropriate use of historical terms. 
· They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference.
· They should construct informed responses that involve selection and organisation of relevant historical information.
· They should understand how our knowledge of the past is constructed from sources.

	Learning Objective
	I know how to place the study on a timeline in relation to other studies and use relevant dates and terms.

	To explore secondary sources to help me understand the reasons why people moved to the UK and where they moved from.
	To explore secondary sources to help me understand the jobs the Windrush generation did in England.
	To know how to contrast and make connections to  understand some of the challenges people faced who moved to the UK.
	To construct an informed response, using historical terms about your opinion of how the Windrush Generation were treated.
	Recall learning from WW2 and Windrush

	Revisit and Review
	Name all the time periods you have studied.
	Sort the sources into primary and secondary sources.
	Look at the photos linked to LO – what do they tell you?
	Look at photographs – what do these tell you about history? Link to LO. 
	Discussion on tables – write the good the Windrsuh Generation brought to the country.
	

	Key Knowledge: how to achieve the LO 
(substantive knowledge)
	
	The Windrush was a big ship that arrived in the UK in 1948, bringing people from the Caribbean. These people are known as the Windrush Generation. They were invited to help rebuild Britain after the Second World War.

People moved to the UK for: 
Job Opportunities: Many came looking for work that was available in Britain. After the war, there were jobs in factories, hospitals, and transport.
Better Living Conditions: Some people hoped for a better life with more opportunities for education and health care.
Family Reunification: Many had family already living in the UK and wanted to be together again.

The Windrush Generation mainly came from countries like Jamaica, Trinidad and Tobago, and Barbados. 
	Many members of the Windrush Generation worked in transport. For example, some became bus and train drivers. 

Healthcare was another area where the Windrush Generation made a significant impact. Many people from the Caribbean trained as nurses and cared for patients in hospitals. 

Some members of the Windrush Generation worked in factories, producing goods that everyone used, like clothes, food, and household items. 

As the country was being rebuilt, skilled workers such as builders and electricians were also in high demand. 
	Some people who arrived during the Windrush Generation found jobs and were welcomed, whereas others faced racism and discrimination. Not everyone had the same experience when they moved to the UK.

Just like the Windrush Generation, many other groups have migrated to the UK, such as people from Europe, Asia, and Africa, each bringing their own culture and stories. They also faced challenges but contributed to our society in various ways.
	Initially, the Windrush Generation was welcomed with open arms by many Britons. However, as time went by, they faced various challenges and discrimination.

Many people in Britain were friendly and grateful for the help from those who came over. They were seen as heroes who worked hard and contributed to rebuilding the country.

Discrimination: Some people in Britain did not accept them because of their skin colour or where they came from. This is like when someone is left out of a game at school because they are different, which is unfair.
Housing and Jobs: Even though they were invited, many found it difficult to get good homes and jobs. They often faced prejudice, which means some people treated them unfairly compared to others.

In recent years, the treatment of the Windrush Generation has been highlighted more because many of them were wrongly told they were living in Britain illegally. This caused a lot of distress and hurt, as many had lived in the UK for decades.
	

	Key Knowledge: how to achieve the LO 
(disciplinary knowledge)
	A timeline is a list or drawing that shows important events in the order they happened, from the past to the present.

Chronological order means putting events in the order they happened, from first to last.
	A primary source is something that was made or written at the time of an event.

A secondary source is something that was made after the event.
It uses primary sources to help explain or describe the past.
	A primary source is something that was made or written at the time of an event.

A secondary source is something that was made after the event.
It uses primary sources to help explain or describe the past.
	To contrast means to look at the differences between two or more things.

Making connections means finding similarities between the experiences of different groups of people.
	The word "informed" means having knowledge about something. When we say an informed response, we are talking about answers or opinions that are based on facts and well-researched information rather than just guesses or personal feelings.
	

	Key vocabulary

	Timeline 
Chronology
Relevant Dates
	Primary Sources 
Secondary Sources 
Family Reunions 
Better Conditions 
Living Conditions 
Job opportunities 
Windrush Generation 
	Primary Sources 
Secondary Sources 
Transport
Healthcare
Factories
Skilled Workers  
	Challenges
Discrimination 
Society 
Contrast 
Connections 
Racism 
	Informed response
Opinion 
Housing 
Jobs
Discrimination 
Windrush Generation
	






	Class 3: Cycle B: Spring 1
Subject: History Unit: Local Coal Mining


	
	Week 1 
	Week 2 
	Week 3 
	Week 4 
	Week 5 
	Week 6 

	National Curriculum 
	· Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across the periods they study. 
· They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. 
· They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference, and significance. 
· They should construct informed responses that involve thoughtful selection and organisation of relevant historical information.
· They should understand how our knowledge of the past is constructed from a range of sources.

	Year 5 Milestone
	· Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing a narrative within and across the periods they study. 
· They should note contrasts and trends over time and develop the appropriate use of historical terms. 
· They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference.
· They should construct informed responses that involve selection and organisation of relevant historical information.
· They should understand how our knowledge of the past is constructed from sources.

	Learning Objective 
	I know Place current study on a timeline in relation to other studies.


	I Know how to use a range of sources to find out where the coal mines were in Doncaster
	I Know how to use a range of sources to find out about an aspect of time devise historically valid questions about change, cause, similarity and difference, and significance.  (how mining changed)

	I know how to use primary and secondary sources to find out about what life was like as a miner and contrast how this changed over time.

	I know how to examine causes of a mining disaster and use historical terms to describe this.

	I know how to construct informed responses that involve thoughtful selection and organisation of relevant historical information.


	Revisit and Review 
	Name all the time periods you have studied.
	Sort the sources into primary and secondary sources.
	Look at the photos linked to LO – what do they tell you?
	Cloze passages linked to previous 2 lessons. 
	Recall it: write three facts you know about the life of a miner.
	Why did the mining disaster happen?

	Key skills- how to achieve the LO 
(substantive knowledge)
	Coal mining was a major industry in South Yorkshire in the 19th and 20th centuries, with the South Yorkshire coalfield covering most of the county. 

For many South Yorkshire towns and villages, mining gave communities their identity. It was often assumed that after leaving school, sons would follow in their fathers’ and grandfathers’ footsteps to work ‘down the pit’


	Coal is a fossil fuel. Until the late 1960’s coal was the main source of energy produced in the UK.

The coal found in South Yorkshire was bituminous coal . It was one of the major sources of power behind the global industrial revolution. of the 18th and 19th centuries.

There were approximately 18 coal mines across the Doncaster area.
	Methods of coal extraction have changed over the years. At first, people tunnelled, dug and removed coal by hand to place in carts. Nowadays, heavy machinery or explosives are used to release the coal before it is carried away by shuttle cars or conveyor belts.
	During the Industrial Revolution coal mining rapidly increased. Coal was in high demand to supply the steam engines of the textile mills, factories and railways. Newly built canals made transporting it quicker and easier.

By the mid-19 th century, there were around 80 collieries in South Yorkshire and mining had become the major source of work for many communities. In the 20 th century, coal production was at its peak with over 100,000 miners.
	In the early hours of 9 July 1912, a huge explosion ripped through Cadeby Main Colliery near Doncaster, killing 35 of the 37 miners working in that section of the pit.

Hours later at the height of the rescue operation a second, more violent blast resulted in the deaths of another 53 men. Three other miners died later, bringing the total death toll to 91.

At 01:30 on Tuesday a methane and coal dust explosion occurred in the pit's South District.
	The decline of coal mining continued into the 1980s as Britain imported cheaper coal. In late 1983, the National Coal Board announced its pit closure programme.

On 5th March 1984, strike action in South Yorkshire began. A week later, Arthur Scargill (President of the National Union of Mineworkers) stated that this would be a national strike. The government ruled that the strike was illegal. Conflict between miners and the government continued.

The strike ended on 3rd March 1985.

	Key skills- how to achieve the LO 
(disciplinary knowledge)
	A timeline is a list or drawing that shows important events in the order they happened, from the past to the present.

Chronological order means putting events in the order they happened, from first to last.
	A primary source is something that was made or written at the time of an event.

A secondary source is something that was made after the event.
It uses primary sources to help explain or describe the past.
	A primary source is something that was made or written at the time of an event.

A secondary source is something that was made after the event.
It uses primary sources to help explain or describe the past.
	A primary source is something that was made or written at the time of an event.

A secondary source is something that was made after the event.
It uses primary sources to help explain or describe the past.
	
	

	Key vocabulary 

	Chronology 
Time Period
Timeline
Colliery
Coal mine
	Main source
Primary sources 
Secondary sources
Reliability 
Fossil Fuel 
Bituminous coal
Global industrial revolution
Colliery
Coal mine

	Primary sources 
Secondary sources
Reliability
Extraction 
Trapper 
Hurrier 
Conveyor belts

	Primary sources 
Secondary sources
Reliability
Industrial revolution 
Coal production
Miners 

	Causes
Mining disaster
Explosion 
Rescue operation 
Death toll
Methane
	Comparisons
 
Pit closure
Industrial action
Strike
Conflict





	Class 3: Cycle B: Spring 2
Subject: History Unit: Early Islamic Civilisation


	
	Week 1 
	Week 2 
	Week 3 
	Week 4 
	Week 5 
	Week 6 

	National Curriculum 
	· Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across the periods they study. 
· They should note connections, contrasts and trends over time and develop the appropriate use of historical terms. 
· They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference, and significance. 
· They should construct informed responses that involve thoughtful selection and organisation of relevant historical information.
· They should understand how our knowledge of the past is constructed from a range of sources.

	Year 5 Milestone
	· Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing a narrative within and across the periods they study. 
· They should note contrasts and trends over time and develop the appropriate use of historical terms. 
· They should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference.
· They should construct informed responses that involve selection and organisation of relevant historical information.
· They should understand how our knowledge of the past is constructed from sources.

	LO  “I know…” 
Key Understanding
(disciplinary knowledge)
	I know how to place the study on a timeline in relation to other studies and use relevant dates and terms.



	I know how to elect relevant sections of information to construct an informed response about Baghdad’s role in early civilisation.

	I am able to find out about the beliefs and behaviour of people, using a range of sources, while studying The House of Wisdom.

	I know how to devise historically valid questions about change, cause, similarity and difference, and significance to explain the significant discoveries of scholars. 

	I know how to understand how our knowledge of the past is constructed from a range of sources by researching 
why Early Islamic Civilisation became a major power.

	I know construct informed responses that involve thoughtful selection and organisation of relevant historical information
to draw conclusions out why Early Islamic Civilisation became a major power.


	Revisit and Review
	Name all the time periods you have studied.
	Find all the statements which link to the word civilisation.
	Look at the photos linked to LO – what do they tell you?
	Cloze passages linked to previous 2 lessons. 
	Recall it: name 4 inventions by the scholars.
	What do you understand by the phrase ‘major power’?

	Key Knowledge: how to achieve the LO 
(substantive knowledge)
	Baghdad was built 752.

[image: A timeline with different colored squares

Description automatically generated with medium confidence]

	Baghdad was built 752.

Major roads crossed the city which made it easy for traders.

It was built in a circle, about 1km in diameter, with the mosque and guard headquarters in the centre. Houses were built around the city walls.


Baghdad’s location was perfect for the city to succeed. It was close to water and established trade routes.

Major roads crossed through the city, and many traders set up markets around the entrances

Baghdad became known as the cultural and learning capital of the world. The world’s first universities and hospitals were built there.

A banking system was set up so that people could trade and encouraged more people to settle close to the city.

Over 1 million people lived in Baghdad.



	Bayt al-Hikma, the ‘House of Wisdom’, was founded by Caliph Harun al-Rashid. 

He encouraged learning and invited scholars of different faiths to his court, treating them with great respect. 

The House of Wisdom was a library and research facility which collected and translated writing from many cultures, including Persian, Indian, ancient Greek and Roman texts.

 By AD 900, the House of Wisdom stored more books than anywhere else in the world and was attracting the most brilliant minds to study there.
	Muhammad ibn Zakariya Razi was born in AD 854. He made a significant contribution to the history of medicine.

Al-Zahrawi was born in AD 936. He is regarded as ‘the father of surgery’ for his ground-breaking development of surgical techniques and the invention of numerous surgical tools.

Abu Abdullah Muhammad Ibn Musa Al-Khwarizmi was born around AD 800 and is regarded (amongst other accomplishments) as ‘the father of algebra’.

Ibn al-Haytham was born in AD 965. He was influential in the study and development of optics and invented the first camera.


	Islam is a religion which was created by a man called Muhammad who was born in Mecca in AD 570. People who practise Islam are called Muslims.

In AD 622, Muhammad and his followers were forced out of Mecca. They began a new community in a place that they renamed Medina.

Muhammad won the Battle of Badr.

After persuading many tribal leaders to convert to Islam, Muhammad marched a large army into Mecca in AD 630 and took control. 
Large areas of the region were now following the Islamic faith, although Jews and Christians, having accepted Muhammad’s rule, were allowed to continue practising their own religion.
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	Key Knowledge: how to achieve the LO 
(disciplinary knowledge)
	A timeline is a list or drawing that shows important events in the order they happened, from the past to the present.

Chronological order means putting events in the order they happened, from first to last.
	
	
	A historically valid question is a good question that helps us learn and understand the past.
It can be answered by looking at evidence, like pictures, objects, books, or letters from history.
	
	

	Key vocabulary

	Timeline 
Chronology
Relevant Dates
	Informed response
Early civilisation 
Diameter
City walls
Established trade routes
Major roads
Cultural and learning capital
Trade
	Beliefs 
House of Wisdom
Research Facility
	Historically valid questions
Discoveries
Scholars
Medicine 
Surgical tools
Algebra
	Primary Source
Secondary Source
Reliability 
Major power
Battle of Badr.
Mecca
Islam
	Relevant historical information
Draw conclusions
Major power
Battle of Badr.
Mecca
Islam
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